Intercultural Connections: Teaching Intercultural Communication in the English  Language Classroom by unknown
Intercultural　Connections:
Teaching　Intercultural　Communication　in　the　English　Language　Classroom
Mary　M.　Meares
　　　　　　　　　　　　　　　　　　　　　　　　　　　　agree　that　an　int血sic　part　of　learning　any　language　isMostlanguage　teachers　would
learning　about　he　culture　ofthe　people　who　speak　that　language.　Learners　ofEnglish,
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　 。In　addi口on,血ehowever,　have　a　variety　of　English-speakingcultures　r m　whicht 　choose
large　number　of　non-native　speakers　ofEnglish　means　that　many　English　language　learners　wlll
be　communicating　with　other　non-native　speakers　insituations　where　English　is　the　common
link(Schnitzer,1995).　Therefore,　it　has　been　argued(Meares,1997)that　intercultural
communication　concepts　and　skills　should　be　included　inthe　foreign　language　curriculum
especially　in　English　as　a　foreign　language(EFL)and　English　as　a　second　language(ESL)
settings.　Most　language　teachers,　however,　have　had　little　exposure　tointercultural
communication　theory　or　training　and　may　feel　reluctant　to　each　acontent-based　unit　on　the
subject　without　additional　study.　With　this　in　mind,　Ideveloped　Intercultural　Connections,　a
unit　for　teaching　intercultural　communication　in　the　language　classroom.
What　is　Intercultural　Communication?
　　　　　 Intercultural　communication　is　the　process　of　communication　between　two　or　more
individuals　from　different　cultures.　Even　when　there　is　no　language　b肛Tier,　communlcatlon
styles(Tannen,1990)and　values　which　are　influenced　by　culture　can　prevent　successful
communication　a d　cause　conflict.　Forthe　purpose　of　this　curriculum,　a　culture　isa　group　of
people　with　a　common　way　of　thinking,　common　values,　andJor　common　ways　of　doing
things.　The　word　culture　often　connotes　high　culture　such　as　literature,　classical　music,　and
dance,　but　more　important　for　communication　aze　common　daily　beliefs,　values,　and　practices.
Television,　fashion,　food,　fads,　and　the　circumstances　of　everyday　living　are　the　things　that
many　groups　have　in　common.　Within　this　definition,　a　culture　can　be　made　up　of　a　group　of
　　　　　　　　　　　　　　　　　　　　　　　　　　.Cultural　groups　can　be　formed　based　on　gender,friends　or　all血e　people　in　a　count y
geography,　age,　profession,　workplace,　socioeconomic　status,religion,　nationality,　or
personal　choice.　Knowledge　of　how　culture　influences　ommunication　is　one　tool　that　can　lead　　　　　　　　　 　　　　 　　　　　　　　　　　　　　　　　　　　　　　　　　
.Intercultural　communication　isato　greater　understanding　when　individuals　come　tog ther
relatively　new　academic　field　even　though　it　is　a　fact　of　everyday　life　for　many　people　around
the　globe.
Development　of　the　Intercultural　Connections　Unit
　　　　　 Asia　University　recognizes　theimportance　of　teaching　intercultural　communication　as　　　　　 　　　　　　　　　 　　
rogram.　In　the　1996　academic　year,　faculty　members　at　thepart　of　their　English　language　pE
nglish　Language　Education　Reseazch　Institute(ELERI)at　the　university　developed　three　goals
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　 .One　of　the　threefor　the　mandatory　Freshman　E glish　Progr m(Morrison&Paullin,　　　　　 　　　　　　　 1997)
goals　for　this　program　is"students　will　increase　their　lrnowledge　and　understanding　of　other
cultures."　Thrce　of　the　student　learn血g　objectives　fr)r　this　goal　are　students　will　increase　their
awareness　and　knowledge　ofselected　intercultural　issues,　students　will　describe　s lected
aspects　o〃 卿nese　c〃tore'n　Engl畝and　stud鶴w∫11加crease　inter・ultural　sensiti吻加
interacting　with　someonefrom　another　linguistic　and　ultural　background(Morrison&Paullin,
p.139).These　goals　were　based　upon　input　from　faculty　members,　students　and
administrators.　　　　　　　　　　　　　　　　　　　
man　English　course　is　taught　by　native　speakers　ofEnglish　and　　　　　　Although　the　Fresh
students　are　exposed　to　intercultural　communication　everyday　in　their　classrooms,　in　the　past
intercultural　communication　had　not　been　taught　explicitly　by　most　faculty　members.　All　of　the
faculty　members　have　masters　degrees　in　TeachingEnglish　a 　a　Second　Language,　linguistics,
or　related　fields,　but　unfortunately　mostdo　not　have　course　work　in　intercultural
communication,　which　would　prepare　them　to　teach　it.
　　　　　　With　this　ituation　n　mind,　Ideveloped　the　Intercultural　Connections　Unit　to　provide
instruction　to　the　students　in　amanner　that　required　little　or　no　training　for　the　language　teacher.
Although　the　unit　was　developed　inJapan　for　use　with　Japanese　university　s udents,　it　is
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adaptable　toboth　EFL　and　ESL　settings　because　of　the　general　nature　of　the　content　and　is
appropriate　formulticultural　as　well　as　monocultural　settings.　Since　the　Intercultural
Connections　Unit　was　designed　for　teachers　without　a　formal　background　inintercultural
communication,　a dyet　with　the　curricular　goals　in　mind,　it　was　developed　tobe　a　stand-alone
unit　with　enough　support　that　ateacher　could　feel　comfortable　using　it　with　little　additional
preparation　or　study.
Goals　of　the　Unit
　　　　　 Linguistic　goals　are　imperative　n　any　language　curriculum.　Thelinguistic　goals　of　the
Intercultural　Connections　Unit　aze　to　develop　both　vocabulary　and　fluency　while　lowering　the
students'affective　filters(Krashen,1981).　The　vocabulary　development　within　the　unit
increases　the　students'active　production　of　vocabulary　in　subjects　related　toculture.　This
includes　vocabulary　used　to　describe　everyday　living　functions　and　items　in　their　own　culture
as　well　as　specific　words　related　tointercultural　communication,　like　culture　shock.　Many　of
the　activities　in　the　unit　focus　on　oral　production　of　language　and　therefore　aim　to　increase　oral
fluency.　These　activities　weredesigned　tostimulate　the　students'desires　to　communicate　and
include　traditional　language　classroom　activities　l kedialogues　and　role　plays　and　less
traditional　experiential　lessons.　Because　the　teacher　isin　many　waysaparticipant　in　the
activities　in　this　lesson　and　has　an　opportunity　to　share　their　intercultural　experiences,　the　unit
can　help　to　lower　the　affective　filter　between　students　from　different　cultures　and　between　the
students　and　their　teacher.　Even　in　a　situation　where　both　the　students　and　teacher　come　from
the　same　country,　generational,　geographic,　andsocioeconomic　fa tors　can　have　an　impact　on
communication.　This　unit　allows　the　students　to　explore　some　of　these　factors　a well　as
national　culture.
　　　　　 From　an　intercultural　perspective,　thisunit　has　goals　as　well.　The　main　goal　is　to
encourage　a　greater　degree　of　interest　in　intercultural　communication　and　therefore　help　the
students　oprogress　indeveloping　intercultural　sensitivity.　The　activities　and　the　lessons　were
sequenced　with　this　in　mind,　using　atheoretical　model.
Theoretical　Background:　Intercultural　Sensitivity
　　　　　 Milton　Bennett(1993)developed　a　model　of　developmental　intercultural　sensitivity,
which　is　helpful　inassessing　the　students'levels　of　sensitivity.　The　first　three　stages　are
ethnocentric　and　are　the　most　useful　indesigning　anintroductory　unit　for　students　with　little　or
no　intercultural　experience.　Inherent　inthe　concept　of　the　ethnocentric　stages　is　the　assumption
that　one's　own　culture　isthe　standard　and　that　all　other　cultures　should　be　judged　based　on
one'sown.　This　is　in　contrast　with　the　three　later　stages　which　aze　ethnorelative.　In　these
stages　individuals　reable　to　recognize　their　own　cultural　viewpoint　asonly　one　perspective
and　that　others　are　equally　valid.　It　is　important　tobe　aware　of　these　stages　of　intercultural
sensitivity　and　sequence　activities　appropriately　o　minimize　the　risk　of　provoking　a　negative
reaction.
　　　　　 Bennett'sfirst　stage　is　denial.　Denial　is　the　stage　where,　often　because　of　lack　of
exposure　to　other　cultures,　there　is　no　knowledge　of　or　interest　in　other　cultures.　This　may　be
because　of　geographic　or　social　distance.　Many　Japanese　tudents　inJapan　aze　at　this　tage　due
to　a　lack　of　exposure　to　other　cultures.　At　this　tage,　non-threatening　activities　that　encourage
interest　in　other　cultures　are　appropriate.
　　　　　 The　second　stage　of　this　model　in　defense.　This　is　the　stage　where　an　individual
becomes　aware　of　other　cultures　and　is　threatened　by　them.　Other　cultures　are　viewed　as　bad　or
wrong　because　they　are　different.　This　is　a　potentially　dangerous　stage　where　an　individual's
actions　may　be　influenced　by　his　or　her　negative　p rspectives.　At　this　tage,　activities　which
focus　on　the　similarities　between　other　cultures　and　one's　own　can　be　helpful.　This　reduces　the
perceived　threat　nd　may　allow　progression　t 　the　next　stage.
　　　　　 The　last　ethnocentric　stage　is　minimizarion.　This　is　the　stage　when　cultural　differences
are　minimized血deference　to　cultural　and　often　biological　similarities(fbr　example,　we　are　a皿
born,　eat,　die,　etc.).　Although　this　is　a　simplistic　v ew　of　culture,　it　is　certainly　less　potentially
destructive　than　the　defense　stage　and　may　provide　sufficient　comfort　to　encourage　interaction
with　individuals　from　other　cultures.　Individuals　t　this　tage　can　be　encouraged　togrow　by
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learning　about　differences　between　their　culture　and　other　cultures.　This　must　be　done　carefully
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　 and　thus　aregression　t 　the　defensehowever,　or　it　may　r sult　inthe　feeling　ofb ing　threatened
stage.
　　　　　 The　ethnorelative　stages　ofintercultural　sensitivity　are　acceptance,　adaptation　and
integration.　There　is　a　shift　inperspective　or　frame　of　reference　between　the　last　ethnoreladve
stage,　minimization,　and　these　stages.　However,　as　these　stages　reflect　onsiderably　more
intel℃ulれ皿al　experience　and　process血g　of血at　experience,　they　ale　far　beyond　the　scopo　f　the
Intercultural　Connections　Unit.　Certainly　some　students,　because　of　previous　experiences,
may　be　ready　to　move　to　the　ethno祀lative　stages(or　may　be　there　already),　butsince　many
Japanese　tudents　are　starting　at　the　denial　stage,　minimization　s　an　appropriate　ndrealistic
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　.The　unit.Bennett'stheory　is　also　auseful　guideline　for　sequencing　lessons　for　the　unitgoal
starts　with　activities　designed　for　students　at　the　denial　stage　and　then　progresses　through
defense　to　minimization.
Design　of　the　Unit
　　　　　 The　Intercultural　Connections　Unit　is　designed　tobe　used　in　the　Freshman　English
courses　atAsia　University.　Freshman　English　meets　four　or　five　days　a　week　for　45　minutes
each　day.　The　unit　is　comprised　ofeight　lessons　each　designed　tobe　completed　within　a　45-
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　.Eachminute　class.　At　Asia　University　t eunit　c n　becompl ted　over　atwow ek　period
lesson　could　easily　beexpandedto　90minutes　by　increasing　thelength　of　time　allotted　for
specific　activities　and　adding　supplementary　ctivities,　such　as　having　students　write　reflection
papers　or　having　them　keep　a　journal　bout　heir　experiences.　In　addition,　this　unit　could　be
used　as　a　springboard　foran　entire　course　focusing　onintercultural　communication.　If　the
lessons　were　used　in　a　course　which　met　once　a　week,　the　students　would　have　additional
processing　time　between　lessons,　and　s血ce　the　informa口on　iscomplex,　this　would　not　be
detrimental.　In　fact,　many　of　the　specific　activities　in　this　unit　were　first　designed　inthe　1995
academic　year　in　cooperation　with　Marnie　Ewing　for　an　upper-level　elective　course(Meares&
Ewing,1996)which　met　once　a　week　for　one　semester.　The　lessons　included　inthe
Intercultural　Connections　Unit　were　modified　and　refined　tobe　appropriate　with　less
experienced　students　and　teachers.　Each　of　the　eight　classes　has　a　specific　focus　and　includes
different　types　of　activities.
　　　　　 The　focus　of　the　first　lesson　is　introducing　students　to　the　concept　of　culture.　This　is
first　done　by　having　the　students　watch　video　clips　of　greetings　from　various　movies.　Some　of
　　　　　　　　　　　　　　 ebowing,　kissing,　shaking　hands,　hugging,　waving,　and　exchangingthe　greetings　includ
business　cards.　The　students　are　asked　what　the　video　clips　have　in　common　and　then　they　aze
given　an　opportunity　to　try　different　greetings　with　a　partner.　The　laughter　and　discomfort　that
come　with　unfamiliar　greetings　allow　the　teacher　tointroduce　the　concepts　ofculture　and
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　 ema　for　culture,　studentscultural　differences.　Then,　to　g erat 　vocabulary　a ddevelop　a　sch
are　asked　to　brainstorm　different　aspects　ofculture.　Greetings　are　one　example,　but　students
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　ings由at　ale(趾ferent　in　o血er　cul田res(fbod,aze　usually　able　to　think　f　m ny　d fferent　th
dress,　music,　language,　tc.).　This　lesson　assists　students　indeveloping　a　eneral　concept　of
cultule　that　can　be　expanded　Iater血the　uniし
　　　　　 The　second　lesson　is　an血teractive``cultural　smorg sbord。"Students　are　given　a
worksheet　tocomplete　with　a　partner　and　asked　to　go　around　the　room　observing　and　handling
clothing,　toys,　pictures,　andother　objects　from　cultures　other　than　their　own.　They　also　get　a
chance　to　listen　toforeign　music.　The　students　must　make　guesses　about　he　country　of　origin
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　 .T}llSand　the　purpose　ofeach　item.　They　are　asked　to　describe　the　pictures　and　the　music
　　　　　　　　　　　　　　　　　　　and　written　production　of　language.　By working　with　apartner,　theactivity　equires　both　or l
students　must　compare　ideas　in　English　and　then　write　their　answers　on　the　worksheet.　Atthe
end　of　class,　the　teacher　goes　through　the　items　with　the　students　and　reveals　the　origins　and
　　　　　　　　　　em.　The　intercultural　goal　of　this　lesson　is　to　cultivate　curiosity　n　the　studentspurposes　of　th
and　stimulate　th ir　desire　to　learn　about　cultules　o血er　than　their　own(Seeyle,1993).
　　　　　 The　th辻d　lesson　changes　focus　to　look　at　the　process　of　communication,　spec祖cally
addressing　verbal　communication.　Theteacher　gives　ashort　lecture　about　asimple　model　of
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　.Thencommunication(production　of　a　message,　s ding　the　messa e,　r eipt　ofth 　message)
to　illustrate　som of　the　factors　which　prevent　successful　communication,　students　play　agame
and　complete　an　information　gapworksheet.　The　information　gapactivity　requires　them　to　ask
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o血er　students　for　information;however,　at血e　same廿me,　each　stu〔lent　hasa　set　of　secret
instructions　designed　toprevent　successful　communication.　As　they　do　the　activity,　the
students　experience　the　answers　to　the　worksheet.　Some　of　the　factors　addressed　are　the
importance　ofspeaking　cleazly,　at　an　appropriate　volume,　using　cleaz　intonation　andin　a
mutually　comprehensible　language.　Atthe　end　of　the　class,　tudents　are　given　an　opportunity
to　repeat　the　game　from　the　beginning　ofclass,　but　this　time　communicating　successfully.　This
lesson　introduces　vocabulary　related　tocommunication(i.e.　yell,　whisper,　intonation)and
gives　tudents　a　chance　to　learn　about　communication　regardless　of　the　language　used.
　　　　　　Nonverbal　communication　is　the　focus　of　the　fourth　lesson.　The　impact　of　personal
space,　gestures,　silence,　and　facial　expressions　　communication　are　examined　as　the　students
interact　in　pairs.　While　reading　a　dialogue,　the　students　are　given　directions　to　follow　regazding
nonverbal　behavior　which　conflicts　with　their　partner'sdirections.　This　allows　them　to　see
how　nonverbal　behavior　can　interfere　with　the　transmission　of　a　message.　The　students　also
brainstorm　examples　of　nonverbal　behavior　with　help　from　their　teacher.　Culture's　influence
on　nonverbal　behavior　isalso　examined　in　discussion,　reflecting　back　on　the　greetings
experienced　in　the　first　lesson.
　　　　　　The　fifth　lesson　is　spent　examining　the　social　variables　that　influence　communication.S
ome　of　the　variables　are　age,　status,　rural　or　urban　background,　profession,　a deconomic
level.　This　lesson　allows　the　students　othink　about　he　subcultures　within　Japan,　and　see　that
it　has　many　cultures.　Prior　to　this　lesson　students　often　describe　Japan　as　monocultural.　In　the
main　activity　of　this　lesson,　each　student　has　a　label　taped　on　his　or　her　back.　The　student
doesn'tknow　what　the　label　says,　but　must　guess　based　on　the　way　that　he　other　students
interact　ndmake　small　talk　with　him/her.　The　students　aze　encouraged　topay　attention　t 　the
subjects　discussed,　as　well　as　verbal　and　nonverbal　behavior　changes　based　on　the　identity　of
the　person　being　addressed.　This　activity　also　allows　the　teacher　tointroduce　the　concept　of
stereotypes　andgeneralizations.
　　　　　　The　sixth　lesson　focuses　ondisabilities.　D fferent　disabilities　are　introduced　to　build
upon　the　concept　of　subcultures　from　the　fifth　lesson.　This　also　allows　the　students　oexplore
atopic　that　is　often　ignored,　especially　in　Japan.　Each　student　isassigned　a　physical　disability
in　this　lesson,　and　after　participating　in　an　activity　where　some　of　the　limitations　of　their
disability　are　made　obvious,　they　are　asked　to　complete　a　worksheet.　The　task　of　the
worksheet　isto　list　the　daily　activities　h ydo　in　their　lives　and　imagine　how　these　could　be
done　with　the　disability　they　experienced.　This　lesson's　activities　ar 　designed　todevelop　the
students'empathy　for　individuals　different　from　themselves　while　at　the　same　time　being
encouraged　tosee　how　personal　factors　can　bring　people　together　toform　a　culture.　This
lesson　often　has　a　profound　impact　on　the　students　a reflected　in　oral　and　written　comments　to
the　teacher.
　　　　　　Recycling山e　concept　of　stereotypes　which　was　introduced　in　the　fifth　lesson,　the
seventh　lesson　focuses　on　national　stereotypes　and　how　the　students　would　like　to　be　seen　as
citizens　of　their　home　country.　With　a　partner,　preferably　from　the　same　country,　students　are
asked　to　describe　p ople　from　their　home　country.　This　allows　them　to　use　vocabulary　for
describing　personality.　Then　they　are　asked　how　they　think　people　from　other　countries　see
them　and　how　they　would　like　to　be　seen.　If　possible,　theteacher　can　then　show　the　students
newspaper　articles　or　urveys　report血g　on　perceptions　a dstereotypes　about　people　from　rhea'
country.　T7ie　role　played　by　tourists,　businessmen,　a d/or　military　personnel　overseas　in
creating　stereotypes,　as　well　as　the　possibility　thathe　students　may　at　some　time　be
stereotyped,　is　escribed　bythe　teacher.　Students　are　asked　to　share　xamples　of　situations
where　they　were　the　victim　or　perpetuator　of　stereotyping　based　on　nationality,　gender　or　age.
The　teacher　may　also　give　xamples　from　his　or　her　life.
　　　　　　The　eighth　and　concluding　lesson　in　the　Intercultural　Connections　Unit　focuses　on
intercultural　prob em　solving.　The　students　aze　taught　a　procedure　for　looking　at　situations
where　participants　havediffe血g　cultural　backgrounds.　Although　this　process　does　not　solve
intercultural　conf icts,　it　does　encourage　the　students　to　look　at　a　problem　from　multiple
perspectives　and　brainstorm　possible　r asons　for出e　connict。　They　then　use血is　process　wi出
apartner　toexamine　several　examples　of　intercultural　conflict　or　misunderstanding.　If　the
students　have　experienced　any　such　conflicts　themselves(even　intergenerational　conflict)they
are　ncouraged　toshare　them　with　their　pa血1er　or　with　the　c重ass.　The　teacher　also　has血e
opportunity　to　share　personal　experiences　andask　students　for　possible　interpretations.
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Results/Evaluation
　　　　　 The　Intercultural　Connections　Unit　was　piloted　byAsia　University　Visiting　Faculty
Member　Jennifer　Altman　in　November　1997.　Two　of　her　Freshman　English　classes,　those　for
students　majoring　inInternational　Relations　and血Law,　participated　in　the　entire　two　week
unit.　The　students'English　skills　were　in　the　high　intermediate　level.　Although　Altman　has　an
血terest　incultu爬and　intercultural　communication,　shehad　never　taught　it　in　Freshman　Enghsh
and　had　never　taken　aformal　course　in　the　subject　herself.　In　spite　of　this,　he　was　enthusiastic
　　　　　　 ing　the　unit　with　her　classes.　This　made　a　good　trial　case　for　the　unit,　and　she　agreedabout　try
to　evaluate　he　unit　with　er　students.　I　have　also　used　the　lessons　inmy　own　classes;however,
Ifelt　that　his　was　a　more　objective　opportunity　forevaluation.　To　maintain　validity,　since　the
lessons　are　to　be　used　by　faculty　members　without　experience,　it　was　important　tostudy　both
the　student　and　teacher　reactions　to　the　unit.
　　　　　 During　the　unit,　students　were　asked　to　complete　class　summaries.　This　is　an　ongoing
assignment　inAltman'sclasses,　not　something　speck　to　the　unit.　This　assignment,　however,
　　　　　　　　　　　　　　　　　　　　　　　'perceptions　f　culn鵬and　thejf　reactions　to　the　unit　activides・gave　us　insight　into　he　s udentsM
any　of　the　summaries　described　what　had　happened　in　each　class,but　students　also　took　the
opportunity　to　describe　their　reactions　and　related　xperiences.　Some　students　gave　examples
from　their　own　culture　and　their　opinions　about　various　activities　and　issues.　Some　of　the
students　wrote:
Today　we　talk　about　he　culture,　especially　thegreeting.　Today's　lesson　wasfun.
Because　it　seemed励e　differe〃tfrom　the　le∬ons　we　always　do.　Today　we　talk　with
Jennifer　more　than　before.　I　thoughtIlike　this　kind　ofexercise,　too."　Nanako　Horii
Iam　so　interested　in　culture.　Sol　was　very　fun　to　touchforeign　goods...l　want　to　talk
to　many　people　and　to　ask　their　culture.　Noriko　Shibasald
We　had　learned　what　is　culture　for　a　week.　It　was　goodfor　me.　Kyoko　Ishikawa
Today　l　knew　the　difficulty　of　communication　between　different　culture　and　culture.
Masahiro　Sekine
Idon'tthink　about　hese　things.　But　these　are　important　tocommunicate.　This　week's
lesson　is　interesting　for　me!!Kayo　Aold
Today's　lessonllike.
Takasugi
B cause　it　was　easy　wのfor　me　ro　talk　many　opinions.　Kazuyo
Ihadn'tthought　about...culture　very　much.　So　today's　class　is　importantfor　me.　I
think　it　is　useful　tothink　difference　ofculture　in　another　country.　Tomoko　Kishi
　　　　　 At　the　end　of　the　unit,　students　were　asked　to　complete　an　anonymous　urvey.　The
results　ofthe　survey　aze　summarized　in　Tables　land　2.　The　students　were　very　positive　about
the　improvement　ofboth　their　English　and　communication　skills.　They　reported　finding　the
unit　more　interesting(40%)or　muchmore　interesting(25.7%)than　other　u its.　Sixty　percent
of　the　students　reported　that　he　unit　had　changed　the　way　they　thought　about　people.　In
addition,　a　large　percentage　reported　that　hey　thought　the　unit　would　help　them　both　ab　　　　　　　　 　 　　　　　　　　　　　　 　　　　　 　 　　 　　　　　　 　　　　 　　　　　　　 　　　　　　　 road
(91.4%)and　in　Japan(88.6%).
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Table　1:Student　Survey　Results　to　the　question"How　did　this　unit　compare　to
other　units?,,　(r工=　35)
Major
much　more
・　　　　　　　　　　　　　　　　omteresnng
　　more
.　　　　　　　　　　　　　　　,
mteresung
the　same 　　less
■.
mteresang
much　less
■.
mteresung
International
Relations
29.4% 47% 11.8% 11.8% 0
Law 22.2% 33.3% IIIII 0 0
Total 25.7% 40% 　　　 一, 5.7% 0
Tab且e　2:Student　Survey　Results,　combined　scores　for　both　dasses(N.=35)
Yes No Maybe'No　Answer/not　sure
Did　this　unit　change　the　way　you
think　about　people?
60% 　　　　一, 一 一■ 11.4%
Do　you　th血k　this　unit　impr{)ved
your　English　skills?
57.1% 2.9% 40% 一 一
Do　you　think　this　unit　improved
your　communication　skills?
74.3%2.9% 22.9% 一 曽
Do　you　think　this　unit　will　help
you　when　you　travel　abroad?
91.4% 2.9% 0 5.7%z
Do　you　think　this　unit　will　help
you　in　Japan?
88.6% 11.4% 0 一 一
Note.
?
?
?
?
?
【?
Not　given　as　an　option　for　every　question
'These　students　checked"I　don'tplan　tolea
ve　Japan"
　　　　　 In　addition　to　quantitative　datacollection,　students　were　given　the　opportunity　on　the
survey　to　write　anonymous　comments　about　he　unit.　The　students'comments　reflected　heir
perceptions　f　linguistic　progress,　interest　in　he　subject　and　desire　to　study　it　further,　as　well
as　changes　in　their　intercultural　sensitivity.　Hereare　some　of　their　comments:
　　　　　〃ike　these'θ∬ons　better　than　textbook/These　le∬ons　are　interesting　for　me.∬CO磁
　　　　　 understand　well,　and　enjoy.
1爾oyed　thi∬吻ect　very　we'1.　Because∬couldperson　t加〃don'tspeak　before,　and
Iam　interested　in　English　more.
1am　very　interested　in　intercultural　communication.　So　this　unit　is　very　interesting　for
me.　l　want　to　learn脚re　about　it.　We　learned　it　infront　ofthe　desk.　So∬w傭 の
study　with　marryforeigners　and　talk　more　about　each　culture　and　communicate　with
them.　I　think　this　kind　of　unit　is　very　important　tostudy　before　going　to　A　UAP[Asia
University　America　Program].　It'svery　helpfulfor　us,　Ithink.
∬舵rc〃 雛 α'α)η襯unごcanon　Unit　let〃磁 配)W'ガ∫加 ρo襯 鷹o　stop　only　one　type　of
thinking　when　l　communicate　withforeigner.　Thanks!
Ilearned　any　other　country'sculture　and　l　did　know　again　that　various　people　live　in　the
world.1haven'tlearnt　this　inJapanese.
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Ithink　this　unit　was　helpfulfor　AUAP,　travel　abroad　and　communication　with
foreigner.
　　　　　 Altman　was　also　asked　to　make　written　a d　oral　comments,　completing　the　same
evaluation　as　the　students,　writing　her　perceptions　f　the　students'experiences.　Her　responses
were　consistent　wi h　the　studen口esponses,　Shethought　that　he　unit　improved　both　the
students'English　skills　and　communication　skills　significantly.　Linguistically,　she　found　that
the　students　acquired　vocabulary　that　helped　them　express　their　reactions　to　the　activities　and
that　he　unit"challenged　stu ents　to　use　previously　Teamed　vocabulary　and　grammatical　patterns
to　express　their　ideas"(J.　Altman,　personal　communication,　January　24,1998).　She　reported
that　he　two　classes　reacted　differently　to　the　activities.　T'heInternational　Relations　class
sロ・engthened　exis血g　bonds　but　the　Law　class,　reacting　more　individually,　became　less
coherent　asa　group.　In　reflecting　on　the　intercultural　goals,　she　found　that　all　of　the　students
"benefited　in　some　way　from　this　unit"and　that"it　will　be　an　experience　that　hey　will　take　with
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　 1998).them　after　Freshman　English"(J.　Altman,p sonal　co u ication,　January24
　　　　　 Ms.　Altman　alsoreflected　on　her　own　experience　teaching　the　unit.　Professionally,　she
wrote血at　she　fbund　the　unit　o　be　exci恒ng　and　plans　to　teach　it　in　the　future.　On a　personal
level,　she　found　that　it　strengthened　both　er　intercultural　communication　knowledge　and　skills.
In　conclusion,　shesaid"the-students　looked　forward　to　whatever　discoveries　they　would　make
each　day　and　I　looked　forward　to　seeing　them　make　those　discoveries"(J.　Altman,　personal
communication,　January　23,1998).
　　　　　　　　　　　　　　　　　elack　of　an　objective　measure　of　intercultural　sensitivity　makes　itUnfortunately　th
impossible　to　test　for　long-term　esults,　butthe　evaluation　f rms　and　comments　from　both　the
students　and　the　teacher　were　very　positive.　This　bodes　well　for　the　future　success　of　the
Intercultural　Connections　Unit.　Further　valuation　should　focus　on　pre-testing　as　well　as
development　ofan　instrument　for　long-term　post-TES[血g.　Evaluation　should　also　be　expanded
to　include　addidonal　teachers　and　classes,　perh司ps　in　different　se tings,　to　see　if血is　success
can　be　repeated.
Conclusion
　　　　　 The　teacher　and　student　comments　and　survey　results　reflect　an　overwhelmingly
positive　experience.　Certainly　wider　studies　should　be　conducted　toconfirm　the　results　with
other　faculty　member　and　other　groups　of　students;however,　this　unit　clearly　fills　a　gap　in
many　language　education　programs,　including　that　of　the　Asia　University　Freshman　English
Program.　Intercultwal　communication　was　successfully　and　effectively　taught　in　the　English
language　classroom　with　positive　results　and　little　or　no　teacher　t aining.
　　　　　 Intercultural　Connections　was　successful　in　satisfying　both　linguistic　and　intercultural
communication　goals.　In　settings　where　these　goals　are　valid,　and　it　can　be　argued　that　most
educational　settings　meet　this　condition,　it　would　be　beneficial　to　teach　Intercultural
Connecrions　or　a　similar血tercultural　Comm皿ication　unit.　The　Iong一むarm　benefits　of　this　type
of　program　remain　to　be　seen,　however,　the　potential　s　great　for　increasing　students'
intercultural　knowledge　and　skills　while　helping　them　to　become　better　English　speakers.
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